
1  

 

ENGLISH III 

TECHNICAL WRITING AND PRESENTATION SKILLS 

 

COURSE OBJECTIVES: 

 Enhance language skills and develop critical thinking. 

 

COURSE CONTENT (For Mid Term Exam): 

a. Academic Writing:  

 How to write a proposal for research paper/term paper 
 How to write a research paper/term paper (emphasis on style, content, 

language, form, clarity, consistency) 
 

b. Presentation Skills 

 

RECOMMENDED BOOKS: 

Technical Writing and Presentation Skills 

a) Essay Writing and Academic Writing 

 Writing. Advanced by Ron White. Oxford Supplementary Skills. Third Impression 
1992. ISBN 0 19 435407 3 (particularly suitable for discursive, descriptive, 
argumentative and report writing). 

 College Writing Skills by John Langan. Mc=Graw-Hill Higher Education. 2004. 
 Patterns of College Writing (4th edition) by Laurie G. Kirszner and Stephen R. 

Mandell. St. Martin’s Press. 
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COURSE MATERIAL 

RESEARCH  PROPOSAL 
 Definition 

 Goal/Purpose  

 Difference b/w a Research Proposal and Research Report 

 How to write a Research Proposal 

 Sample 

WHAT IS A RESEARCH PROPOSAL? 

A research proposal is a brief and coherent summary of the proposed research study, 
which is prepared at the beginning of a research project. The aim of a research 
proposal is to justify the need for a specific research proposal and present the practical 
methods and ways to conduct the proposed research. In other words, a research proposal 
presents the proposed design of the study and justifies the necessity of the specific 
research. Thus, a research proposal describes what you intend to do and why you intend 
to do it. 

PURPOSE OF WRITING A RESEARCH PROPOSAL 

The goal of a research proposal is twofold:  

 To present and justify the need to study a research problem and  
 To present the practical ways in which the proposed study should be conducted.  

Research proposals contain extensive literature reviews. They must provide 
persuasive evidence that a need exists for the proposed study. In addition to 
providing a rationale, a proposal describes detailed methodology for conducting the 
research and a statement on anticipated outcomes and/or benefits derived from the 
study's completion. 

Research Proposal VsResearch Report: 

Research proposal and research report are two terms that often confuse many student 
researchers. A research proposal describes what the researcher intends to do in his 
research study and is written before the collection and analysis of data. Whereas 
aresearch report describes the whole research study and is submitted after the 
completion of the whole research project. Thus, the main difference between research 
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proposal and research report is that a research proposal describes the proposed research 
or research design whereas a research report describes the completed research, including 
the findings, conclusion, and recommendations. 
 
 

Research Proposal Research Report 

Definition 
A research proposal is a brief and 
coherent summary of the proposed 
research study, which is prepared at the 
beginning of a research project. 

A research report is a document that is 
submitted at the end of a research project. 
This describes the completed research 
project i.e. the data collection, analysis, and 
the results. 

Purpose 

Research Proposal describes what the 
researcher intends to do and why he 
intends to do it. 

Research report describes what the 
researcher has done, why he has done it, 
and the results he has achieved. 

Order 

Research proposals are written at the 
beginning of a research proposal before 
the research project actually begins. 

Research reports are written after the 
completion of the whole research project. 
 

Content 

Research proposals contain sections such 
as introduction/background, aims and 
objectives, literature review, research 
questions, methodology, timeline, 
budget, list of references andappendices. 
 

Research reports contain sections such as 
introduction/background, literature review, 
research questions, methodology, aims and 
objective, findings, analysis, results, 
conclusion, recommendations, citation. 
 

Length 

Research proposals are shorter in length. Research reports are longer than research 
proposals. 
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WRITING A RESEARCH PROPOSAL 
 
There are three key messages to communicate when writing a research proposal: 

 What you are doing? 

 Why it is important? 

 That you are competent to do it. 

1) Title:  

Your title should answer the question: What is your research about? It should be a short, 
concise phrase. 

2) Abstract:  

An abstract for a proposal should include the topic, aims of your study, who will be 
involved in the research, the methods and the timeframe. Abstracts for proposals are 
generally in the future tense (you outline what you intend to do). 

3) Introduction and/or background:  

In some proposals, the introduction and background are separate; in others they serve 
the same purpose and are combined. Bothof these outline why you chose your topic. 
The section should include: 

 What prompted your interest in the topic 

 Relevance to previous research (literature) 

 What your research will contribute to the broader research and the field 

4) Research Question: 

What is the research question you are trying to find the answer to? This can also be 
termed as the aim or purpose of the research. 

5) Literature Review:  

Your literature review needs to demonstrate that you have read broadly on the topic. It 
should outline some of the limitations and/or gaps in the literature that you have 
identified (a critique). You need to draw on your literature review to justify your own 
research. It helps set up your theoretical framework, methodology and research design. 

6) Theoretical Framework: 

Here you need to identify which theoretical approach (or approaches) will be employed 
in your research and why. 
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7) Research Design &Methodology: 

In discussing the methodology, you need to draw on reviewed literature and consider the 
different methodological approaches used. Your methodology may include your 
research paradigm and epistemologies that underpin your research and your rationale for 
this. It is important to demonstrate that you have read other studies in your area of 
research. You should be able to justify why you have chosen the method that you have. 

In your method, you should discuss the following aspects: 

Participants: who will you be doing your research with? What is your sample size 

and its parameter?) 

Data collection: how will you go about collecting your information (surveys, 

experiments, interviews)?  

Data analysis and discussion: once you have the information, what will you do 

with it? Include any tools you will use to assist you with analysis. 

8) Significance of Research: 

It is important to convince your supervisor of the validity of your research. You need to 
communicate enthusiasm and confidence for the research, arguing clearly as to the 
contribution it will make to the subject area and discipline in general. 

9) Timeline: 

Your research proposal timeline should include time allocation for a detailed literature 
review, time for approval from ethics committee, reviewing or testing of research 
design, data collection and analysis and writing up of findings. 

10) References: 

It is important to include all references you have used when writing your proposal. This 
demonstrates that you are serious about your research and have invested both time and 
thought into the process. 

11) Appendices: 

This may include copies of letters seeking participants, consent forms and draft 
surveys/questionnaires. 
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RESEARCHPROPOSAL 

“ASTUDYONVOCATIONALTRAINING AND 

EMPLOYMENTOPPORTUNITIESFOR WOMENINTHEPUNJAB” 

INTRODUCTION 
 

ThepopulationofPakistan wasestimatedat107MillioninJune,1988 

(57.7millionfor Punjab)withfemalesaccounting forabout48%.Thetotallabour 

force(10yearsofage andabove)inthat period wasestimated at31.50 

millionwithanannualincreaseof3.2% overthelastfouryears.Of 

theaveragelabourforceparticipationrateof30%,only4.3% are women ascompared 

to52%formen. 

Theeducationalsectordoesnotpresentabrightpictureeither,intheagegroupof10 

years&abovethefemaleliteracyrateis13.7%(ascomparedto31.8%males)placingit 

asoneofthelowestamongthedevelopingcountries.Interm oflevelofeducationonly 

about7%oftotalpopulationhasacquirededucationuptoprimary levelandlessthan1% 

hasdegreequalificationor more,oftheseabout4.5%arewomenwhohavereachedupto 

primary leveleducationand0.4%havereachedthegraduationorpostgraduation levelof 

education.Howeverbecauseoftheiracceptedsocialroleandthenon-availability of 

supportiveservicessuchaschildcare,propertransportsystem& accommodation,these 

educatedfemalesin generalremain under-employed orun-employed. 

Pakistan 

hasanextremelyhighdependencyratioperemployedadult(97comparedto54 developed 

countries) due  to non-participation of females in  labourforce. Recently economists 

have started  to recognisewomen's economic contribution. In order  to 

improvethestandard&qualityoflifeofPakistaninationtheimprovementof women 

conditionisimperativeaswomenplay animportantroleinthesocial,economic 

developmentofcountry.Itis,therefore, theneedofthetimetostartsuchwork/skill 
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orientedandincomegeneratingtrainingprogrammesfor  womenwhomaynotonly 

enhance their employmentopportunitiesbutcan also be beneficial economically. 

Intherecentyears,thecountry'seconomicperformancehasimprovedwithexpansion 

and rapidgrowthratesacrossall sectors.Thegrossdomesticproductincreased by 57% 

withratesof9.2%forindustry,4.4%foragricultureand5%intheservice sector. 

However,socialdevelopment,specifically intheeducationandhealthservices,hasbeen 

slowerthanalltheothersectors, thiseconomicrecovery andexpansionisexpectedto 

increase thedemand.foreducatedandtrainedmanpower.Itis,therefore,importantto 

harnesstheeconomicpotentialof the female population. 

Itisestimatedthat15-20%oftheurbanpopulation willbethemaintargetgroupfor 

vocationaltrainingprogrammes.Thewomenfrom theseclassesdonothavepermanent 

employmentoutside thehome,butare involvedin incomesaving activities in thehouse- 

holds.The girlsfromtheseclassesnolongeracquire education merelyas astatus symbol. 

Insteadwageemploymentisthemajorobjectiveandthepossibility ofcontributing tothe 

familyincome, a long-term goal. 

Slowly,theroleofthewomanisgrowingfrom anarrowdefinitionofwife,mother, 

housekeeper,althoughmuchofheractivitiesare stillbeingdecided by tradition,class 

origin, religious attitude and/or individual attitudes &habits within families. These 

continuetodeterminewhetherwomencanhaveaneducationandultimately,whether they 

canseekemployment.Thesituation today isthat moregirlsarereceivingeducation and 

vocationaltrainingandare being gainfullyemployed. 

Itislargely inthemiddle classesthattherigidityof traditionalcustomisbeingbroken. 

Increasingly,theneedforadditionalincomeiscreating thesituation inPakistanwhere 

womenmustbeemployedforthefamily tosurvive.Thisisparticularly truefor widowed 

ordivorcedwomeninfamilieswherethemaleisill,underorunemployed,orwhere there 

aretoo few male childrento contributetothefamilyearnings. 
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Thereisagreaterdemandby womenforeducationandjobsthancanbemetby current 

opportunitiescoupled with afocuson theemployer'sneedsand attitudes,and a support 

system forencouragingandassistingwomenintheworkplacecandomuchtomovethe 

women towards greater participation in the labourforce. 

STATEMENTOF THEPROBLEM: 

Theproblem ofthestudyistosurveytheexistingfacilitiesofvocationaltrainingfor 

women and to identifythedemand ofthe employmentmarketin thePunjab. 

OBJECTIVESOFTHESTUDY: 

Theobjectives of the studywillbethefollowing: 

 TostudytheexistingvocationaltrainingfacilitiesforwomenunderGovernment 

Departments Agencies inthe Punjab. 

 Toidentify/assessdemandoftheemploymentmarketespeciallyinnon-traditional 

and secretarialtrade. 

 To analysetraining needs of women to meet the Identified demand of the 

employmentmarket. 

 Toformulatetherecommendationsforthefutureexpansionofvocationaltraining 

schemes for women. 

 

SIGNIFICANCEOFTHESTUDY: 

Thisstudy attemptsto findandanalysethe existingvocational 

trainingfacilitiesavailable forwomen vis-a-visthelabourmarketneeds and to propose 

measures to improve the cost 

effectivenessofwomen'svocationaltrainingprogrammeinthePunjab. TillMid88, 

women'svocationtraininghasbeen limited todomesticactivities (traditionaltrade 

courses)whichresultconsumptionby theproducerherself(incomesaving)ratherthan 

incomegeneration.InJuly,1988theTechnical TrainingCentreforwomenatLahore 

undertheLabourDepartmentstartedofferingcoursesinengineeringandsecretarial, 
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trades(nontraditionaltradecourse).Thereturnoftheskilloriented courses/training 

programmeis measurable  as  compared  to generaleducation programmes. Since  the 

trainingprogramnieofferedinTTCforwomenisdesignedaccordingtotherequirement 

oftheLabourmarket,therefore, thepassoutshavegoodchancetofind jobsimmediately 

whichwillminimizewastageandimprovetheefficiency ofthesystem.Alsothewomen 

areattractedtosuchincomegenerating trainingprogrammeswhichwillincrease 

employabilityand contribute intheeconomicdevelopmentactivities. 

The users ofthisstudywillbethepolicy makers and plannersofGovernment 

Departments/Agencies (conducting Women'sTraining)fordevelopmentprogramme 

formulationandevaluation.Itwill  alsofacilitatethetrainersinthedevelopmentof training 

programme/curricula which are not only  responsive to the needs of the employers 

butalsosociallyand culturallyfeasible. Asfarastheresearcherknowsnostudyinthisfield 

hasbeenconducted,therefore,this studyisneeded. 
 

METHODANDPROCEDURESOF THESTUDY 

For the studyfollowingsteps will beundertaken: 

 Studyof literatureavailable and relatedresearchalreadyconducted. 

 Discussionwiththeexpertsworkinginthefieldofvocationaltraining/women’s 

training.Onthebasisofinformationsocollected,followinginstrumentswillbe used: 

1) Aquestionnaire toinvestigate: 

 DataregardingexistingGovt. Vocational Institutes forwomen in 

thePunjab.      

 Employersneedsinengineeringand'secretarialtradeswherewomenare 

alreadyemployed. 

2) Interview schedulein orderto verifythedatacollectedthrough thequestionnaires. 

Sampling: 

For thisstudythere willbetwo types of populations namely:- 
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 GovernmentVocationalInstitutesforwomeninthePunjabimpartingtrainingform 6 

monthstotwo yearsduration. 

 Alltheregisteredengineeringindustrialandcommercialestablishmentshaving 

women works on their payroll. 

Itisestimatedthat therearemorethan100 Govt.vocationalInstitutesforwomeninthe 

Punjab.A completelistoftheseinstitutionswillbepreparedandquestionnaire(I)forthe 

vocationalinstituteswillbesenttoalltheseinstitutes.Similarly alistoftheregistered 

manufacturing establishmentsemployingwomeninthePunjabwillbepreparedand 

questionnaire(II)willbeadministeredtoallofthem.Inthiswaythewholepopulation will 

beincludedinthesamplefor thepurpose of collectingdatathrough questionnaires. 

Interviews: 

Inordertoverifythedatacollected'throughquestionnairesI&IItheinterviewwillalso be 

conducted in the followingpattern: 

 ThreevocationalInstitutesineachDivision(twofrombigcitiesandonefrom 

town)willbeselectedforthepurposeofinterview.Inthisway24institutionswill be 

visitedfrom8 Divisionsof the Punjab. 

 Inthis waytheselection ofthevocational Institutes 

andmanufacturingestablishments for thepurpose of interviews will hestratified. 
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THEDATAANALYSIS: 

Thedatacollected throughthequestionnaireswillbeprocessed andverifiedwith 

thehelp ofinterviewsso thatthereliability 

ofthedataisdeterminedbeforetheconclusionsare drawn. 

Theneedsoftheemployerswillbedetermined,onthe 

basisofthedatacollectedthrough questionnaire(I).Thesupplysidewillbeascertainedfrom 

thedatacollectedthrough questionnaire(II).Thematchesandmis-

matchesoftheskillsbeing impacted by the vocationalinstituteswith 

themarketneedswillbe determinedand thestrategies willbe developedfor future 

expansion of women'svocational trainingscheme inthePunjab. 
 

DELIMITATIONS OFTHESTUDY: 
 

Keeping inview thescarcity oftimeandresourcesat thedisposaloftheresearcherthe 

studywill beconfined to: 

 Theprovince of Punjab 

 OnlytheGovt.vocationalInstitutesforWomenimpartingtrainingfrom6months to 2 

years duration. 

 Onlytheregisteredindustrialand commercialestablishments. 

 Ascertain the employers  needs for women workers only in engineering and 

secretarialtrades at the skilled (Grade-II) and semi-skilled(Grade-III) levels. 
 

DEFINITIONOF TERMS: 
 

 Vocationaltraining:Theterm"VocationalTraining"isappliedtoallformsof 

trainingdesignedtoequipapersonforemploymentinanybranchofeconomic 

activity. 

 EducationandTraining:"Education"isthedevelopmentofthespecialandgeneral 

abilitiesofthemind(learning toknow)where-as"Training"ispracticaleducation 

(learningto do). 
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 IncomeSavingSkills:Trainingofwomenintraditionalhouseholdskillssuchas 

sewingand& cutting, embroidery, knittingetc. 
 

Abbreviations: 

GVIs = Govt. Vocational Institutefor Women 
WTTCs = Women's TechnicalTrainingCentres 
PBTE = Punjab BoardofTechnicalEducation 
V.T. Cell= VocationalTrainingCell 

 

TIMESCHEDULE: 

 Design andinstrument                                                       February20 

 Writing2nd Chapter                                                             March 20 

 Sendingthe Questionnaire                                                  March 20 

 Survey                                                                                    April 20 

 Data Compilation and Analysis             May20 

 Report Writingand Submission ofThesis Report            June/July20 

 ThesisViva etcJuly20 
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RESEARCH REPORT 

 

 Definition 

 Characteristics of a good Research Report 

 How to write a Research Report 

 Sample 

 

WHAT IS A RESEARCH REPORT? 

 

A research report is a completed study that reports an investigation or 

exploration of a problem, identifies questions to be addressed, and includes data 

collected, analyzed, and interpreted by the researcher. 

 

DIFFERENCE B/W  RESEARCH REPORT & RESEARCH PROPOSAL 

 

Research Proposal 

 A research proposal is prepared before a study begins. 

 A research proposal communicates a researcher's plan for a study. 

Research Report 

 A research report is prepared after a study is completed. 

 A research report communicates what was actually done in a study, and what 

resulted. 
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ESSENTIAL CHARACTERISTICS OR FEATURES OF A GOOD REPORT 
 

Report provides factual information depending on which decisions are made. So 

everyone should be taken to ensure that a report has all the essential qualities which 

turn it into a good report. A good report must have the following qualities: 

 Simplicity: 

The language shall be as simple as possible so that a report is easily understandable. 

Jargons and technical words should be avoided. Even in a technical report there shall 

be restricted use of technical terms if it has to be presented to laymen. 

 Clarity: 

The language shall be lucid and straight, clearly expressing what is intended to be 

expressed. For that the report has to be written in correct form and following correct 

steps.Clarity depends on proper arrangement of facts. A good report is absolutely 

clear. Reporter should make his purpose clear, define his sources, state his findings 

and finally make necessary recommendation. To be an effective 

communication through report, a report must be clear to understand for 

making communication successful. 

 Brevity: 

A report shall not be unnecessarily long so that the patience of the reader is not lost 

and there is no confusion of ideas. But, at the same time, a report must be complete. 

A report is not an essay.A good report should be concise but it does not mean that a 

report can never be long. Rather it means that a good report or a business report is 

one that transmits maximum information with minimum words. It avoids 
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unnecessary detail and includes everything which are significant and necessary to 

present proper information. 

 Positivity: 

As far as possible positive statements should be made instead of negative ones. For 

example, it is better to say what should be done and not what should not be done. 

 Punctuation: 

Punctuations have to be carefully and correctly used otherwise the meaning of 

sentences may be misunderstood or misrepresented. 

 Readability: 

The keynote of a report is readability. The style of presentation and the diction (use 

of words) shall be such that the readers find it attractive and he is compelled to read 

the report from the beginning to the end. Then only a report serves its purpose. A 

report on the same subject matter can be written differently for different classes of 

readers. 

 Accuracy: 

A report shall be accurate when facts are stated in it. It shall not be biased with 

personal feelings of the writer.Information contained in a report must be based on 

accurate fact. Since decisions are taken on the basis of report information, any 

inaccurate information or statistics will lead to wrong decision. It will hamper to 

achieve the organizational goal. 
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 Logical Sequence: 

The points in a report shall be arranged with a logical sequence, step by step and not 

in a haphazard manner. A planning is necessary before a report is prepared. 

 Presentation: 

A report needs an attractive presentation. It depends on the quality of typing or 

printing as well as quality of paper used. Big companies make very attractive and 

colourful Annual Reports. 

 Precision: 

In a good report, the report writer is very clear about the exact and definite 

purpose of writing the report. His investigation, analysis, recommendations and 

others are directed by this central purpose. Precision of a report provides the unity 

to the report and makes it a valuable document for best usage. 

 Relevancy  

The facts presented in a report should not be only accurate but also be relevant. 

Irrelevant facts make a report confusing and likely to be misleading to make proper 

decision. 

 Reader-Orientation 

While drafting any report, it is necessary to keep in mind about the person who is 

going to read it. That's why a good report is always reader oriented. Readers 

knowledge and level of understanding should be considered by the writer of report. 

Well reader-oriented information qualify a report to be a good one. 
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 Simple Language 

This is just another essential features of a good report. A good report is written in a 

simple language avoiding vague and unclear words. The language of the report 

should not be influenced by the writer's emotion or goal. The message of a good 

report should be self-explanatory. 

 Grammatical Accuracy 

A good report is free from errors. Any faulty construction of a sentence may make its 

meaning different to the reader's mind. And sometimes it may become confusing or 

ambiguous. 

 Unbiased Recommendation 

Recommendations on report usually make effect on the reader mind. So if 

recommendations are made at the end of a report, they must be impartial and 

objective. They should come as logical conclusion for investigation and analysis. 

 Attractive Presentation 

Presentation of a report is also a factor which should be consider for a good report. A 

good report provides a catchy and smart look and creates attention of the reader. 

Structure, content, language, typing and presentation style of a good report should be 

attractive to make a clear impression in the mind of its reader. 

 Suitable Title 

A suitable title has to be provided to each report according to the nature of contents. 

It should also highlight upon its origin and the person for whom it is being prepared. 
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 Timeliness 

A report should be prepared and presented within the stipulated time. If a report is 

received late, there is no meaning of preparing such report and no use for 

management. If the report is presented in time, necessary actions may be taken. 

 

Summing Up: 

The inclusion of above factors, features or characteristics, make a good report to 

be effective and fruitful. It also helps to achieve the report goal. A reporter who is 

making the report, always should be careful about those factors to make his report a 

good one.  

 
 

STRUCTURE OF A RESEARCH REPORT 
 

The research report format mainly consists ofthree main sections: 

1) The Introductory Section  

 Title Page  

 Acknowledgments (if any) 

 Table of Contents 

 List of Tables (if any) 

 List of Figures (if any) 

 Abstract 

2) The Body of The Report  

2.1. Introduction 

 Statement of the Problem  

 Significance of the Problem  

 Purpose  
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 Statement of Hypothesis 

 Limitations  

 Definition of important Terms 

2.2. Review of Related Literature (analysisof previous research) 

2.3. Design of the Study 

 Description of Research Design and Sources of Data 

 Sampling Procedures 

 Methods and Instruments of Data Gathering 

 Statistical Treatment 

2.4. Analysis of Data 

Text with appropriate  

 Tables 

 Figures 

2.5. Results And Discussion 

 Major Findings (reject or fail to reject Hypothesis)  

2.6. Summary and Conclusions 

 Conclusions 

 Recommendations for Further Investigation 

3) The Reference Section 

 References/ Bibliography 

 Appendices 
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Detail of each Section with Subsections 

1) The Introductory Section 

 Title Page: 

Title Page identifies the title of the report, thename of the researcher, the name 

of the guide, institution, month and year of submission.The title should 

communicate what the study isabout. A well constructed title makes it easy for 

the reader to understand and determine the nature of the topic. 

 Acknowledgments: 

This page permits the writer to expressappreciation to persons who have 

contributedsignificantly to the research. 

 Table of Contents: 

The table of contents is an outline of the report that indicates the page number 

on which eachmajor section and subsection begins. 

 List of Tables: 

A list of all the tables included in the report alongwith the page numbers 

should be provided. 

 List of Figures:  

A list of all the figure included in the report alongwith the page numbers 

should be provided. 

 Abstract: 

The abstract is a brief but comprehensive summary of the research report. It 

includes a concise statement of the goal of the research, thetype of participants 

and instruments, outlines the methods, major results and conclusions.Abstract 

must be limited to a specific number ofwords, usually between 100 and 500 

words. 
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2) The Body Of The Report 

2.1 Introduction:  

 The Introduction section provides the theoretical framework of the study 

within which the research has been conducted, background information of the 

topic as well as the need for and rationale for the research, to make the 

material more logical, useful and interesting for readers. 

 The introduction begins with a description of the research problem or topic 

and includes objectives, significance of the problem, research questions, 

statement of hypothesis(if any).  

 It also includes the assumptions of the study (if any), definition of important 

terms, limitations and delimitations of the study. 

2.1 Review of Related Literature 

 The Review of Related Literature indicates whatis known about the 

problem or topic.Its function is to educate the reader about thearea under 

study. 

2.3 Design of the Study 

 This section provides a detailed description of the methodology used in the 

study. e.g. population, sample size and sampling techniques and tools used in 

the study. 

 The purpose of this section is to describe in detail how a researcher performed 

the study so that someone should be able to replicate the study based on the 

information that a researcher provide in this section. 

 For a qualitative study, this section may also include a detailed description of 

the nature and length of interactions with the participants. The description of 

participants includes information about how they were selected and mainly 

representative of the population. 



 

 The description indicates the purpose of the instrument and the vali

reliability of the instrument.

2.4 Analysis of Data 

This section describes the statisticaltechniques or the inferential 

interpretationsthat were applied to the data and the result ofthese analyses.Tables 

and figures are used to present findingsor 

findingsfor a reader. 

2.5 Results And Discussion

 The Results section is to tell the reader what was found in the study. It 

includes the descriptive statistics for the relevant variables (e.g mean, standard 

deviation).Then tell the reader what statistical test you used to test your 

hypothesis and what you found.

 The Discussion section is where the researcher interprets and evaluates the 

results. 
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The description indicates the purpose of the instrument and the vali

reliability of the instrument. 

This section describes the statisticaltechniques or the inferential 

interpretationsthat were applied to the data and the result ofthese analyses.Tables 

and figures are used to present findingsor graphic form which adds clarity in 

Results And Discussion 

The Results section is to tell the reader what was found in the study. It 

includes the descriptive statistics for the relevant variables (e.g mean, standard 

l the reader what statistical test you used to test your 

hypothesis and what you found. 

The Discussion section is where the researcher interprets and evaluates the 

The description indicates the purpose of the instrument and the validity and 

This section describes the statisticaltechniques or the inferential 

interpretationsthat were applied to the data and the result ofthese analyses.Tables 

graphic form which adds clarity in 

The Results section is to tell the reader what was found in the study. It 

includes the descriptive statistics for the relevant variables (e.g mean, standard 

l the reader what statistical test you used to test your 

The Discussion section is where the researcher interprets and evaluates the 
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2.6 Summary and Conclusions 

 Conclusion is a summary of the main ideas that come out from the 

discussion. 

 It draws all arguments and findings together. 

 It indicates whether hypothesis were accepted or rejected. 

 It summarizes major findings of the study. 

 The purpose of this section is to evaluate interpret the result, especially 

with respect to the original research question. 

3) The Reference Section 

 References/ Bibliography: 

The References section provides the reader with all the information needed to 

seek out and obtain all original sources used in the research. It is written in the 

alphabetical order. 

 Appendices: 

This section provides a place for important information.It includes tools 

prepared by the researcher and used in the study.It may be lettered,interview, 

names, raw data and data analysis sheets. 

 

  



24  

EVALUATIONOFTEACHINGACTIVITIESFORART 

ANDDRAWINGATPRESCHOOLLEVEL 

 

Chapter1 
 
 
 

1.1   Introduction 
 
 
 

Artisaskillthroughwhichmandescribehisfeeling andemotionwiththehelpofcolors,and 

differentdesigns.Itisusuallyaboutself-expressionsbecausetheartistfeelsstronglyenough 

aboutwhattheyaretry todoing.Thisproductoftheirself-expressioncanhelpothersbecause 

therewillalways peoplewho feel thesame waybuttheycannot express it themselves. 

 

Art   is   something   that   makes   us   more   thought-full   and   well-rounded   human. 

Artissomethingthatisbothfunctionalandaesthetically pleasingoureyes.Artcausespeopleto 

lookalittlepeoplecloser.Tolookcloseratsocialissues,atotherpeopleandtheiremotions,at 

theenvironmentthatsurroundsthemandasinformationforfutureneed/use.(Hurwitz,Michael, 

2001.p.19) 
 

 

Anypersonwhowouldeducateothersfacesthreefundamentalfactors.Thefirstbasicfactoris 

thenatureofthosewhowilllearn.Secondevery educatorneedstoconsiderthecontenttobe 

taughtandlearned.Andthethirdthevaluesofsocietywhicheducationistotakeplacecannotbe 

ignored.For thisdiscussion,then, the prospective educatorneedstoconsider the dynamic nature of 

visualarts,various conceptionsof thelearnersthatwillguideeducationpracticesandthe 

valuesofsociety inwhichtheeducationalprogramexist.Thesethreefactorsmustbeaddressed 

whethertheeducationalsetting isapublicschooldistrict,aprivateschoolwhereformalart education is 

thegoal. 

 

Theeverydayobjectsandlifeformsaroundthem.  Itcan  causepeopletore-examinetheir thinking 

ontheobjectputbeforethem.Peopleuseatoollikeapencil,crayonorchalktodrawa picture, animageor 

alikeness. Theact ofmaking the pictureiscalled drawing. Drawings remain
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anaturalway forcreativepeopletovisually expresstheirattitudesaborttheworldaroundthem. (Enstice 

and peters.) 

 

Drawing istheactofmaking adesignorimage.Drawing canbemade forartisticortechnical 

purposes.Atechnicaldrawing showshowanobjectshouldlook,howitwillbeputtogatherand how it 

looks from different directions. 

 

Teachingisaprocesswhichhelpsteachertoconvey somethingtothestudentsandstudentsgain 

knowledge and information through learning. Teaching  learning  process is inter-related. 

Teachingactivitiesaretheactivitieswhichmaketheteachinglearningprocesseasy and understandable.  

So, a  teacher  used different kind of  activities to fulfill the requirement of students and get all 

thesepurposes. 

 

1.2    Statement of the Problem 
 

 
 

Thestatementoftheproblemwas,“EvaluationofTeachingActivitiesforArtandDrawingat 
 

Pre-School level.” 
 

 

1.3    Objectivesof theStudy 
 
 

Theobjectives of thestudywere, 
 

 

1-    To analyzethe current situation of art and drawing at pre-school level. 
 

2-    To identifythe problemsfaced byteachers in art and drawingat Pre-schoollevel. 
 

3-    To identifythefactors affectingthe art and drawingat Pre-school level. 
 

4-    Toprovidesuggestionsfortheimprovement ofteaching activitiesofartanddrawingat 
 

Pre-school level. 
 

 

1.4    Significanceof theStudy 
 
 
 

 Itwillhelptoidentifywhichtypeofartanddrawingactivitiesaremoreaffectedforpre- school 

level students. 

It willhelp to identifywhethertheseactivities are reallyhelpful at this level or not. 

 Itwillhelpteacherstounderstandtheimpactofdifferentartanddrawingactivitieson students. 
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It willhelp teachers to comparedifferentactivities. 
 

 
 

1.5    Research Methodology 
 

 
 

“EvaluationofTeachingActivitiesforArt  andDrawingatPre-Schoollevel”isatypeof 
 

descriptiveresearch and thesurveymethod is usedto collect data. 
 

 

1.5.1    Population 
 

Thisstudyis“EvaluationofTeachingActivitiesforArtandDrawingatPre-Schoollevel”. 
 

Population of thestudywas the wholeBahawalpur city. 
 

 

1.5.2    Sampling 
 

Thetwenty(20)private schools of surroundingareawas the sampleof thisstudy. 
 

 

1.5.3    Researchtool 
 

Aquestionnairewaspreparedtocollectdata.Thepurpose of questionnaireandobservationsheet 

wastogetinformationfromteachersabouttheirteaching activitiesandobserve theteaching activities 

duringtheart class. 

 

1.5.4   Data collection 
 

 

Data wascollectedfromtheprivate schools ofBWPbyusingquestionnaire. 
 

 

1.5.5   Data analysis 
 

Collected data analyzed,different tables helped theresearcher to finalizethe analysis. 
 
 

1.6  DelimitationoftheStudy 
 

 
 

Duetoallthesefactorstheresearchwasdelimitedtothefollowingaspects.Thisstudy was 

conductedattheprivateschoolsofBahawalpurCity.Questionnairewere usedtocollect information.
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Chapter2 
 
 

ReviewofRelatedLiterature 
 

 
2.1    Meaningof Evaluation 

 
 
 

Thetermevaluationreferstotheactivity ofsystematicallycollecting,analyzingandreporting 

informationthat canthenbe usedtoimprovetheoperationof projectorprogram.Evaluationis 

theassignmentofworthorvalueaccording toasetofcriteriaandstandardswhichcanbeeither explicitor 

implicit. 

 

Evaluation is the process whereby  evidence obtained through the outcome of specific 

questioning suchastestsandsurvey,andusetodetermineresultsbasedonthefindingsofsuch 

methods.Thesemay alsodefinethestatusorvalueofanevent,thingsor person’sabilitiesbased on 

performance.(Rogers,Badham(1992)p.no137). 

 

2.2     Conceptof Evaluation 
 

 
 

Evaluation is systematicdetermination ofmerit, worth and significanceof somethingorsomeone 

using acriteria againstasetofstandards.Evaluationoftenisusedtocharacterizedandappraise 

subjectofinterestinawiderangeofhumanenterprises,includingthe   Art,CriminalJustice, 

foundationandnone-profitOrganization,Government,HealthCareandotherHumanServices. 

(http://en.wikipedia.org/wiki/evaluation). 
 

 

Evaluationistheactofcomparing whatshouldbe(criteria,standards,goals,orobjectives)with 

whatis(evidence,data,information)forthepurposeascertaining theworthorvalueofwhatis being 

evaluated. 

 

Stufflebeam defines evaluation as: 
 

 

Astudydesignedtoassistsomeaudiencetoassesanobjective’smeritandworth’(citedin, 

Reeve&Paperboy,2007.P.122).inthisdefinitionthefocusisonfactsaswellasvalueladen judgments of 

theprograms outcomes and worth. 

The NationalCurriculumReport(1988) recognizedthatevaluationisa naturalpartof teaching since. 

Teachers are constantlyevaluatingtheirpupils to determinetheirprogress andto plan their nextstage 
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of their learning.Thisinvolvesa continuouscomprehensiveexaminationof allaspects 

ofthepupil’slearning,drawingonawidevarietyofevidencefrommany sourcestoarriveata general to 

arriveat ageneral picture. 

 

Inshort,wecansaythatinaneducationalcontextevaluationis:Amethodofenquiry to determine 

theextentof learning.Amethodtoacquire andcollectessentialfeedback.The process ofevaluating 

students withinaneducationalcontext.Theprocessofdocumentingknowledge, 

skills,attitude,andbeliefs.Arepeatedandcontinuousprocesstoevaluateteaching andlearning. A 

method to determinehow teachingand learning should continue. 

 

Themajor focusofevaluationistoimproveteachingandlearning ofthestudents. Evaluation 

shouldbeconsideredacontinuousprocessandpartandparcelof scienceteaching and learning. 

However,assessment shouldhavesameingredientasoflearning situationi.e.purposeful, 

interesting,enjoyableand challenging.Evaluation isthecontinuous inspection ofall available 

informationconcerning thestudents,teachers,educationalprogram1andtheteachinglearning process 

to ascertain thedegreeof changein students and the effectiveness of theprogram. 

 

Evaluationistheprocessofusing thatinformationtomake adecision.Evaluationisathoughtful process. 

Weuseitto help us understand things. Evaluation has been defined in a varietyof ways, 

allofwhichhaveattheircore theideaofcomparison.Whenwe evaluate,we make comparison 

betweenthings,noteany difference,summarizeourfindings,anddrawconclusionaboutour result. 

(Rogers,Badham(1992)p.no139). 

 

2.3     EducationalEvaluation 
 
 
 

Educationalevaluationistheevaluationprocessofcharacterizing anappraising someaspectsof 

aneducationalprocess.Thereare twocommonpurposesineducationalevaluationwhichare,at 

times,inconflictwithoneanother.Educationalinstitutionsusually requireevaluationdatato 

demonstrate effectivenesstofundersandother stakeholdersandtoprovide a measure of 

performanceformarketingpurposes.Educationalevaluationisalsoaprofessionalactivity that 

individualeducatorsneedtoundertakeiftheyintenttocontinuouslyreviewandenhancethe 

learningtheyareendeavoringto facilitate.(http://en.wikipedia.org/wiki/Educational-evaluation) 
 

 

Educationevaluationinvolvesthe systematic assessmentof educationalactivities.Objectsof 

evaluationincludeinstructionalprograms,schoolinitiatives and educationgoals.Thegrowthin 
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federalfundingforeducationandpolicy makers’increasedcallsforschoolaccountability have 

continued to thegrowthof educationalevaluation. 

 

2.4   Whyto Evaluate? 
 
 
Itisnaturaltodeterminethedegreetowhichgoalsarebeing reachedandevaluationprocedures dothis. 

Students,teachers, administrators,parentsandthe public labor toward student’s 

achievementsofeducationalobjectivesandthey wishtoseeifthegoalsarereachedworthenand 

sander(1973)statedthatevaluationisoneofseverallittle-usebutwidely discussedprocessesin 

educational system. The role and use of evaluation has become increasingly  important as 

attemptstomakeeducationalsystem accountable totheirpublic expendsatarapidpace. Improvement  

ofthe teacher’s  teachings and  thestudents  learningthrough  judgments  using available 

information is theultimate functions of the evaluative process. 

 

Althoughitisaccepted thatevaluationisanessentialpart of effective teachingandlearning, few of us 

stop the consider why. 

 

 
2.5    Concept ofart 

 

Art is askillthroughwhich mandescribehisfeeling andemotion with thehelp of    colors   and 

differentdesigns.Itisusuallyaboutself-expressionsbecausetheartistfeelsstronglyenough 

aboutwhatthey aredoingtotry.Thisproductoftheirself-expressioncanhelpothersbecause 

therewillalwayspeoplewhofeelthesameway buttheycannotexpressit 

themselves.(wikipedia.org/wiki/concept-art). 

 

Art is somethingthat makes us morethought-full and well-rounded human. 

Art is somethingthat is both functional and aestheticallypleasingour eyes. 

Artcausespeopletolookalittlepeoplecloser.Tolookcloseratsocialissues,atotherpeople and their 

emotions, at the  environment that surrounds them and as information for future need/use. 

(Hurwitz, Michael, 2001.p.19) 

 

Anypersonwhowouldeducateothersfacesthreefundamentalfactors.Thefirstbasicfactoris 

thenatureofthosewhowilllearn.Secondevery educatorneedstoconsiderthecontenttobe 

taughtandlearned.Andthethirdthevaluesofsocietywhicheducationistotakeplacecannotbe 
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ignored.For thisdiscussion,then, the prospective educatorneedstoconsider the dynamic nature of 

visualarts,various conceptionsof thelearnersthatwillguideeducationpracticesandthe 

valuesofsociety inwhichtheeducationalprogramexist.Thesethreefactorsmustbeaddressed 

whethertheeducationalsetting isapublicschooldistrict,aprivateschoolwhereformalart education is 

thegoal. (Hurwitz, Michael, 2001.p.3) 

 

Theeverydayobjectsandlifeformsaroundthem.  Itcan  causepeopletore-examinetheir thinking 

ontheobject putbeforethem.Arthasmeantdifferentthingstodifferent peopleat 

differenttimesinhistory.Accordingtomany artistsitisdefinedasself-expression.Ithasbeen 

variouslyameansofspiritualenhancement.Awayofrecordingevents,usedasamagicmeans to capture 

anenemy, strength a means of education byillustration and an object of sharebeauty. 

 

2.6    Elementsof Art 
 
 
There are four elements of art like as: 

 

 

Drawing 
 

Painting 

Sculpture 
 

Print Making 
 
 

2.6.1    Drawing 
 
 
 

People usea toollikea pencil,crayonor chalktodrawa picture,animageor alikeness.Theact of 

makingthe pictureis called drawing. 

 

Entice and Peters says: 
 

 

Learningtodrawwillput  youintouchwithalongandrespectedtraditionthatbeginsin 

prehistorictimes.Drawingsremainanaturalwayforcreativepeopletovisually expresstheir attitudes 

abort the worldaroundthem. 

 

Drawing istheactofmaking adesignorimage.Drawing canbemade forartisticortechnical 

purposes.Atechnicaldrawing showshowanobjectshouldlook,howitwillbeputtogatherand 

howitlooksfromdifferentdirections.Anartisticdrawingcanbemadeasthepreliminarystep forafinish 

artwork, asapieceofart itself. 
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Drawingisprobably themostpervasiveofallartactivitiesengagedinby children. Throughthis mode of 

art making,childrenparticipate inthe explorationof media,the creationof symbols,the development 

of narrativethemes, and the solving of visual problems. 

 

Childrenproducedrawingsthatsay somethingabouttheirreactionstoexperienceandheighten 

theirabilitiestoobserve.Drawingactivityisalsoaprecursortothedevelopmentofwriting 

skills.Thecorrelationbetweendrawing andlettering isparticulareffectiveinChinaand Japan. 

Certainly,whentaughteffectively,drawingactivitiesareuniversally enjoyedandprovideavery flexible 

andpracticalmeansofexpressionfortheyoungatallstagesof artistic development. (Hurwitz, Michael, 

2001.p.107) 

 

2.6.2   Painting 

 

IfoundthatthatIcouldsaythingswithcolorandshapesthatIhadnowordsfor.(Georgia 
 

O’Keeffe) 
 

 

Painting likedrawing,isattheheartofthestudioexperience,bothintermsofchildren 

participationandthehistory ofart.Although therearenumerousmodesofartproduction,it 

seemsthatevenfrom prehistoric timesdrawingandpainting were practiced.The marks of 

drawingandcolorsofpaintingarefoundonvirtually every naturalandfabricatedobjectthat 

providesanappropriatesurface,frommarkscutintotreebarksandpainting oncavewallsto 

paintedpoetry, painted dwelling,andgraffiticurrently foundonevery availablesurfaceinmany of our 

cities(Hurwitz, Michael,2001.p.123) 

 

2.6.3   Sculpture 
 
 

AccordingtoWaynehigby: Creatingworksofartinthreedimensionsisofparticular significance. 

Human beings experience  the world in three  dimensions. Men, women, and 

childrenestablishscaleinaccordancewiththeirownbodies.Eachofusis threedimensionalina three-

dimensional world.’ 

 

Drawingandpainting,areaccomplishedprimarilyontwo-dimensionalsurfaces,usually paper, canvas 

orboard.Art thatextends into the third dimension includes sculptureandceramics, which 

issomewaysoverlapasartmodes.Somesculpture,forexampleismadeoffiredclay andcanbe 

consideredceramicsculpture.Ceramicsincludespottery madeoffiredclayandevenitoverlaps 

withsculpture,assomepotsexhibitfinesculpture qualities,someare purposelynonfunctional, 
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andsometimes potsareusedascomponentinsculpture.Ceramic poetryisanancientart mode 

andalsooneofthemostuniversal;potsare foundthatwere created farbackintimeandinall parts 

ofworld.(Hurwitz, Michael, 2001.p.135) 

 

2.6.4   Print making 
 
 

Trueprintmaking didnotcomeintoexistenceinwesternartuntilthemiddleofthetwelfth century 

AD;yearsafterthewestlearntthesecretofpapermaking.Thefirstprintswereinthe 

formofwoodcutsandwoodengravings.Atonetimeprintmakingwasconsideredanextension 

ofdrawingatechnique by whichtoreproducesketches.TheAmericanprintmarkandFulbright scholar, 

Walter crump conducted several printmakingworkshops in Karachi in 1993. 

 

Printmakingtoday isacomplexdisciplineoftenencompassingseveralprintmakingmediumsin 

onePrint.(Hurwitz, Michael, 2001.p.141) 

 

2.7   Foundationof Art Education 
 

 
 

Onefunctionofeducationistomaintain theculture,itsvalues,idealsandpatternsofliving 

throughthetrainingofsucceedinggenerations.Inartthismaintenanceisdifficultbecausethe 

artshavenotbeengenerallyrecognizedascentralinourculture.Wemustsetupobjectivesfor 

arteducationinasocietythatsurroundsitselfwithartforms,butthatisgenerally unawareof 

aestheticqualities.Wemustworkwithmanypeoplewhohavenegativefeelingsaboutartistsand 

designers,sowe cannotderive allourvaluesaboutarteducationfromthegeneral public.(J.k.Mcfee) 

 

Anypersonwhowouldeducateothersfacesthreefundamentalfactors.Thefirstbasicfactoris thenature 

ofthosewhowilllearn.Second,every educatorneedstoconsiderthecontenttobe taughtandlearned,and 

thirdthevaluesofsociety inwhicheducationis totakeplacecannotbe 

ignored.Forthisdiscussion,thentheprospectiveeducatorneedstoconsiderthedynamicnature of the 

visualarts,variousconceptionsof the learner thatwillguide educationpractice,andthe 

valuesofthesociety inwhichtheeducationalprogramexists.Thesethreefactorsmustbe 

addressedwhether theeducationalsettingsisapublic schooldistrict,aprivate school,a home school, 

or anysetting whereformal arteducation is the goal.(Hurwitz, Michael, 2001.p.3) 

 
 

 
2.8   Natureof VisualArt 
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Aseducatorsconcernedwiththenatureoftheart,wemighty studythevisualartsofmany cultures, 

including western, European, Egyptian, Asian, African, pre-Columbian, Mexican, 

Native American, Polynesian, and many  other traditions. The visual arts, ranging from 

prehistoricto contemporaryarts. 

 

Toobtainabasicunderstandingofart,we mightimagineourselvesbackintime,evenbeforethe 

ageofcavepaintings.As wediscuss thevisual arts, werefer toafascinatingarrayof differentart 

traditionsandforms.Thetraditionalfinearts,including drawing,painting,sculpture and 

printmakinghaveexistedformanycenturies.Today thefineartsembraceaboisteroussetof 

contemporary contendersbasedinsuchtechnologiesasphotography,videoandcomputer- 

generatedimagery.Thenewerconceptsofenvironmentalart,performanceart,conceptualart and 

installation contributed to thediversityof thevisual art. (Hurwitz, Michael, 2001.p.4) 

 

2.9   Design 
 

 
 

Thetermdesignisusedtoday insteadofcomposition,whichisnowconsideredtohaveamore 

limitedmeaning.Wecanspeakofthecompositionofatreeanddescribetherelationofthe 

whole(thetrunks)toits parts(branches),butatreehasnotbeenplannedordesignedwithsome aestheticor 

functionalintentinmind.Designisnota separate anddistinctarea ofart;itisan integral part ofanyart 

form. 

 

Theformal  qualities  arethose  that  still  givea form  in  theoriginal  classical  sense:  shape, 

proportions,scale,structure,texture,color,andcontextthataspectsofvisualreality towhichwe 

turnforournonliterarymeaningsinobjects.Designispresentedinallartforms.(Hurwitz, Michael, 

2001.p.191) 

 

2.9.1TheElementsof Design 
 
 
 

Designistheorganizationof partsintoacoherentwhole.Visual designistheorganizationof 

materialsandformsforaspecificpurpose.Thedesignofaccomplishedartistsshouldconvey the 

feelingsthatnothing in thedesignscouldbechangedwithoutviolatingtheirstructure.Allthe elements 

of design in useshould makea completeand harmonious whole. 

 

There are five elements of design: 
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Line 
 

Color 
 

Texture 
 

Space 

 

Line 
 
 

Lineisthepathtraced by amovingpointandisperhapsthemostflexibleandrevealing element of 

design.Mostof ushave enteredtheworldofartthroughthe lineswehavecreated.Ifweare 

angryanddoodlealine,ourangerisclearlyrevealedinthemarkswemake.Ifweareplacid, 

calmofpleased,ourlinestakeonadifferentcharacter.Artistsreadily expresstheirfeelings by 

meansofline.Linemaybeusedstrongly anddirectly.Linehassometimesbeencalledthe “nervous 

system”of awork of art.(Hurwitz, Michael, 2001.p.193) 

 

Color 
 
 

Coloris thepowerfulelementandit servestoemphasizetheextentto whichalltheelementsare 

interdependent. Although the elements have been discussed here  separately, in realitythey 

cannotbedissociated.Themomentwemakeamarkonpaperwithablackcrayon’lineand 

spaceareinvolved.Ifpainthasbeenapplied,color ispresent.Assoonasa shape isdrawn, it 

interactswiththespacearoundit.Only forthesakeofconveniencehavewetreatedthese elements as 

separateentities. 

 

Becauseofthecolor,artistsandscientistshaveforyearstriedtoarriveatatheoreticalbasisfor 

itsuse.Colorfunctionsontwolevels.Onthecognitivelevel,colorconveysinformationin 

purelydescriptiveterms,aswhenleaveschangecolorinfall,andinsymbolicterms,asinflag and  

trafficsignals.  On thelevel  offeelings,  color  evokes  psychologicallyassociations  and 

therebycreates moods and feelings.(Hurwitz, Michael, 2001.p.195) 

 

Texture 
 
 

Textureisthedegreeofroughnessandsmoothnessofsurface.Every surfacehasa texture,a pebble onthe 

seashore, aveinedleaf,thewrinkledfaceofan old man,abrick wallandasheet of glassalldisplay 

varyingkindsanddegreesoftexture.Wederiveasensuousenjoymentfrom 

texture.Weliketorunourhandlightly overthesurfaceofatweedjacketorafurcoat:weenjoy 
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holdingasmoothstonelightly inourhandsorgently strokingababy’shairs. Weenjoy textures 

visuallytoo, through thesenseof touch. 

Textureappealstopeoplefor bothaestheticandsensuousreasons,althoughitisdoubtfulifthe 

twocanbeentirely separated.Thetexturethatartistsusemaybeactualandsimulated.(Hurwitz, Michael, 

2001.p.196) 

 

Space 
 
 

Inart there aretwo typesof space: 
 

 

Actual Space 
 

Pictorial Space 
 

 

Actual Space 
 
 

Actual spaceis two-dimensional, as in drawings, paintings, or prints produced on flat surfaces, or 

three-dimensional, as in sculpture, architecture, or  ceramics. Artists have  learned to be  as 

sensitivetotheorganizationofspaceasthey aretolineandshape.Assoonasalineorashape placed on 

apaper or canvas, itsets up adynamicwith thesurroundingspace. 

 

Pictorial Space 
 
 

Pictorialspaceistheflatsurfaceof the paper,canvas,orothermaterialandisknownalsoasthe picture 

plane.Onthissurface artistsoftencreatetheillusionof three-dimensionalspace.For example,a 

landscape picture oftenhasa foregroundof objectsthatappearnear totheviewer,a 

middlegroundfartheraway,andabackground,suchastheskyordistanthills,thatisbehind mostof 

theobjects of picture.(Hurwitz, Michael,2001.p.197) 

 

2.9.2The Principlesof Design 
 
 
 

Itwouldbeconvenienttoofferaformulafortheproductionofsatisfactorydesigns,but,of course,if 

designsweresubjecttorulesandregulations,artwouldceasetoexist.Every good 

designisdifferentfromevery othergooddesign,andallartistshaveuniquewaysofusingthe elements 

and principles of art. 

 

There are fourprinciplesof design: 
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Unity 
 

Rhythm 
 

Proportion 
 

Balance 
 

 

Unity 
 
 

The integratednatureofdesign,designintermsoforderandcoherence,andconsideredit 

analogoustoworldstability.Theseare themostobviouscharacteristicsthatresultfroma 

successfulartform,whethermusical,dramatic,literary orgraphic.Eachelementissoarranged 

thatitcontributestoadesirableonenessandwholeness.   Inadrawing,alineripplesacrossa certainarea 

tobecaughtupelsewhere;shapesandspacessetupbeatsandmeasuresina kindof 

visualmusic.Colors,texturesandareasoflightandshadeallcontributetotheorchestrationof the visual 

pattern. This oneness and wholeness is called unity.(Hurwitz, Michael, 2001.p.199) 

 

Rhythm 
 
 

Thecontrolledmovementstobefoundinallgooddesignsarecalledrhythm.They may be 

establishedthroughtheuseofanyoftheelementsofdesign,lines.Areasoflightandshade, spots of color, 

repetitions of shapes and spaces, ortextured surfaces. 

Atleasttwomaintypesof rhythmappear tooccur inworksofart.The firsthasthe character of 

theflowandisusuallyachievedby thelines.Thesecondtypehasthecharacterofabeat.An 

elementmaybeusedinoneareaofworkandrepeatedelsewhere,eitherasanexactduplication of 

theoriginal themeor as onlyanecho ofit.(Hurwitz, Michael, 2001.p.199) 

 

Proportion 
 
 

The size relationshipswithina compositionrefertoitsproportion. Proportionofteninvolvesan 

idealrelationshipthattheartiststrivesfor.Thingsthatareoutofproportionareoftenawkward 

ordisturbing,suchasanoversizedsofainasmallroom,atiny paintinghungalone onabroad expanseof 

wall. (Hurwitz, Michael, 2001.p.199) 

 

 
 
Balance 
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Closely relatedtotheaspectofproportionindesignisbalance.Whentheeyeisattractedequally 

tothevariousimaginary axesofacomposition,thedesignisconsideredtobebalance.Many 

writers,particularlythoseassociatedwiththemovement,attemptedtoexplainbalanceinterms 

ofphysics,usually referringtothefigureofseesaw.Unfortunately,theconceptisnotaccurate, since 

physicalbalanceandaestheticbalance,although related,arenotsynonymous.(Hurwitz, Michael, 

2001.p.199) 

 

2.9.3The Usesof Design 
 
 

Whendesignisusedas averb,asin“designahouse”thetermimpliesusing theprinciplesand elementsfor 

practicalpurposes.Design,initsbroadestsense,dealswiththeorganizationof the elementsof artsfor 

functionalpurposes.Inthe“living”or“applied” arts,designshowsusits practical side. 

 

1.   Individualuses:clothing, jewelry, tattoos, uniform 
 

2.   Objects used by individual: automobiles, tools 
 

3.   Theinterior welivein:furniture, fabrics, wallcovering 
 

4.   Dwelling:apartments, houses, houses ofworships 

 

Awiderangeofapplicationofdesignexists,muchtoobroadtodiscusshere.Thefowling listof careers in 

the appliedartswillprovide ahintof extent ofthesefields. 

 

Architecture 
 

Interior and displaydesign 
 

Graphic design 
 

Industrial des 
 

Fashion  design(Hurwitz, Michael, 2001.p.202) 
 

 

2.10   Valuesof Society 
 
 

Thecombinedwords“artsandculture”havebeenaroundforalongtime.Inmanywayswhat sits in 

national museumsshould bereflect a society.But from whatIunderstand and haveseen in the 

biggalleriesitdoesn’tseemtoreflecttheaverage person onthe street.Some of theart inthe 

museumscanactually addtotheimprovement.Butifartbuildsupthehumanspiritratherthan 

breakingitdown, then itcan build up a culture. 
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Wemakeartbecausethereissomethinginsidethecreativepersonthatneedstogetout.The 

poet,musician,actorandvisualartistallhaveadesiretoexpresswhatthey feelandtocreate 

somethingofgreatvalue.It’satypeoftherapy oraformofmeditation.Many doartforthepure joyof it. 

 

Educatorsconcernswiththenatureofartandtheirconceptionsofyoung peoplelearnare 

balanced,intheprocessofeducation, by thevaluesofsociety.Asindividualswebecome 

involvedintheinterpersonalrelationshipsandinsocialorpoliticalevents.Ascitizenswelearn 

torespectandlivewithourneighborsinvarioussocialcontexts.Goodcitizensoftenimprove the quality 

ofeveryone’slifeby takingappropriateactionstoaffectthebroadsocialand environmental issues 

confronting the community  at large. These broad social concerns are present as themes in many  

significant works of art. They  become relevant whenever art educationextends our 

viewbeyondthe concerns of individualstothe values of society.(Koster,(2001),p.137. 

 

2.10.1 The SocialDimensions 

 

Aschoolchild,aswellasanadultin society,isanindividualinteractingwithingroups.Children 

belongtoaclassassigntoateacher,they belongtoagradelevel,andtheyareassociatedwith 

theirparticularschool.Withintheclassroom,childrenare oftengroupedforvariousreasons. 

Readinggroupsare formed,interestgroupsare organized,andchildrendeveloptheir own 

groupingsaccording tofriendships.Althoughmuchoftheirlearning mustbeaccomplished 

individually,learningandinteractingwithingroupsisalsoveryimportantandbeneficial.As they 

participatein groupschildrenlearnsocialskills,enjoy makingacontribution,shareinthe excitementof 

the group,andlearn incooperative manneraboutthe subjector topic thatisthe focus of 

activity.(Hurwitz, Michael, 2001.p.319) 

 

2.10.2 SocialValuesin Art Education 
 
 
 

Many arteducatorstoday advocateateaching philosophythatencourages studentstothinkabout 

relationship  of   art,  ecology,  and  community.  They   emphasis  a  curriculum  that  is 

interdisciplinary,action-oriented, andbasedonsocialvalues.Teachingisaimedatfostering awareness 

ofinterconnectionbetweencommunity andenvironmentandfocusesonconceptsof 

environmentaldesign,ecologicalart,andinvolvementwithcommunity.Community and ecological 

issues “can empower students with the understanding  that they, as creative individuals,canhave 
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anactive voiceinproecologicaltrends.” Cooperative learningand collaborativeactivities can playa 

central rolein such a curriculum.(Hurwitz, Michael, 2001.p.310) 

 

2.11   Art isnecessarynot just nice 
 

 
 

Unfortunately mostpeoplestillthinkofartasdecoration.Theproblemwiththinkingthatway abouta 

piece of art isthatpeoplegettiredofthe decorationandwanttochange thedécor aftera 

fewyears.Goodartdoesnotgooutofstyle.Iliketothinkofartasseparateentity,itmay not 

matchtheroom.There are lotsofcheapprintsouttherethatcanbeusedasdecorationand,ina way, its art 

and yes its decoration. The idea that art is decoration undervalues a work. 

.wikipedia.org/wiki/concept-art. 
 

 

2.12   InfluencesonPost ModernThought 

 

Every timewemakeaneducationaldecisionwecarry outaphilosophicalactthatarisesfrom 

culturalcontextandhasculturalimplications.Themore we understandtheculturalcontextand 

implications  ofeducational  decisions  thebetterableweareto  create an  effectivelearning 

environmentforallstudents.Many oftheissueseducatorsareinvolvedwithtodayarepartofa 

movementorculturalperiodknownaspostmodernism.Postmodernism isnowaworldwide movement 

in allthe arts and disciplines. 

 

Inartandarteducation,postmodernismis“a newparadigm”thathasemergedtochallenge ideas 

thataroseduringthemodernera.Itisthereforebestunderstoodby contrastingitspremiseswith those 

ofthe modern ageknown as the modernism.(Hurwitz,Michael, 2001.p.31) 

 

2.13   Some basic beliefsin ContemporaryArt Education 
 
 
 

Arteducationisstillverymuchofcompositeofwhathasgonebefore.Itisnotdifficultto identify themany 

threadsinthepatternwhatwehavediscussed.Thedevelopmentofstrong 

professionalassociations,suchastheNationalArtEducationAssociation(NAFA) intheunited 

states,CanadianSociety forEducationthroughArt(CSEA)inCanada,theNationalSocietyfor 

EducationandDesign(NSEAD)intheunitedkingdomthepublicationofanimpressivebody of 

literature inthefield,andtheemergenceofwell-foundedteachereducationprogramsincolleges 

anduniversitieshaveledtoanenlightened  groupofarteducators.Thisincreasedlevelof 

professionalcommunicationhasnotresultedinanarrowunanimity ofthoughtaboutthegoalsof 
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arteducationincontemporarysociety,although somepointsare agreedonbymostarteducators. 

(Hurwitz, Michael, 2001.p.19) 

 

2.14Changesinarteducation 
 

Thehistory ofarteducationisafascinating,ongoingtapestry ofinterwoventhreadsthatforma 

complexdesign.Threeofthemostprominentthreadsarethenature of art,conceptions ofthe learner 

andthe valuesofsociety.Others representthe worksof individualartists,teachers, and writers and 

theadvancein technology,curriculumprojects and even legislation. 

Arteducators’interestinthedevelopmentofcreativityiswelldocumentedbythetitlesof 
 

prominentbookspublishedinthefield,especiallyduringthe1940sand1950s.(Hurwitz,Michael, 
 

2001.p.15) 
 

 

2.15   Concept of Teaching 
 
Teaching  is a process which helps  teacher to convey something  to the students and students gain 

knowledge and informationthrough learning.Teachinglearningprocessis inter-related. 

 
Teachingisintellectualandethicalwork.Itrequirethefullattention,wideawake,inquiring,criticalof 

thoughtfuland caringpeople ifit isto be done well. (W.Ayers) 

 

2.15.1 Elementsof Teaching 
 
There are four elements of teaching: 

 

 

TheStudent 
 

TheTeacher 
 

Syllabus 
 

Examination 
 

The Student 
 

The Studentisanimportantelementofteaching learning process.They arethebackboneof teaching 

process.Inthepast,themostimportantelementwasteacherbutinthemodernagethe mostimportant 

element is student. 

 

The Teacher 
 
 

Theteacher isalso animportant elementof teachingprocess. Theeducation systemcannot runin the 

absenceof teacher. Teacher plays an important rolein the education system. 
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Syllabus 
 
 

Syllabusisalsoanimportantelementofteachinglearning process.Itshouldbedesigned 

accordingtotheinterestandlevelofstudents.Thesyllabusshould be easy andunderstandable. The 

ethics and values ofsocietyshould beincludingin thesyllabus. 

 

Examination 
 
 

Examinationisa systemtoassessthe learningofstudents.Itisalsoveryimportantelementof teaching 

learning process.Withthehelpofexaminationtheteachercametoknowthe weakness of his/her 

teaching. Teacher try to improve teaching and try to get a wonderful results. 

.(Imran,(2001),p.120) 

 

2.16    Conceptof TeachingActivities 
 
 
Teaching activitiesarethe activitieswhichmaketheteaching learning processeasy andunderstandable. 

Onefunctionofeducation istomaintaintheculture,itsvalues, idealsandpatternsofliving throughthe straining of 

succeeding generations. So, a teacher used different kind of  activities to fulfill the 

requirementofstudentsand getall thesepurposes.(Imran,(2001),p.121) 

 

2.16.1 MethodsforTeachingArt 
 
 

Itisdifficulttodiscuss teaching methodswithoutreferring atthesametimetoeducationalgoals, 

curriculum,andevaluationbecausethey areall interrelatedandeachinfluencesalltheothers. 

Thebroadrangeofartcontentthatwehavefortheartcurriculumsuggeststhatavariety of 

instructionalmethodsshouldbeused.Evaluation,ifitisnottoappearasanafterthought,must be 

consideredasduringthecurriculumdevelopmentprocess.Asteacherconductinstructionin 

theirclassroom,they areawareofcurriculumgoals,contentforinstruction,activitiesintendedto 

fosterlearning andevaluationprocessthatwill assistteacherstoaccessstudentprogressand 

programsuccess.Withthispointinmind,wewillfocusattentionherespecifically onteaching methods. 

A rangeof teachingmethods is used in teachingprocess like as: 

 

Demonstration methods 
 

Assignment methods 
 

Lecturemethod 
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Field trip method 
 

 

Demonstration method 
 
 
Whenthechildrenareprepare to paintwithbrushes,tempera paints,watercontainers,paper 

towels,andoldshirtswornbackwardsfor smocks,theteacher demonstrateshowtodipthebrush 

intoacolor,tobrushcoloronthesurface,torinsethebrushinwater,toblotapaperontowel, 

andtodipintoanothercolor.Childrenlikewatchingdemonstrationsandparticularly enjoy 

observingtheteacherusethechalkboard;indeeditisalmostimpossibletoignorethelinethatis 

movingonpaperorchalkboard.Theability todrawanexamplecangiveateacherinarelatively short 

period oftime.(Hurwitz, Michael, 2001.p.303) 

 

Assignment method 
 
 

Aftermany discussionsofpuzzlesaboutartovertheiryearsofartinstruction,thesixthgrade 

studentsareready towriteaparagraphontheirown.Theteachergivesthemadescriptionof 

difficultartsituationandassignsthemto write their responsetothepuzzles,statingreasonsfor 

theirdiscussion. 

 

For homework, children can be asked to bring  a clipping about art from a magazine or 

newspaper. Theclippingcanthenbeplacedonthe bulletinboardandusedfordiscussionsof happeningin 

theworld of art.(Hurwitz, Michael, 2001.p.303) 

 

Lecture method 
 
 

Beforestartingtheclassof ona ceramicsproject,theteachercangivethe studentsa brief lecture 

abouthandlingclay,includingthehealthhazardsandprecautionsthatneedtobeunderstood when 

workingwith clay,glazes andclaytools. 

 

The lecture method should be used sparingly  unless it includes student discussions or 

participationofsomesort.Brieftalkscanbe effective asa review ortoemphasize a particular 

point.(Hurwitz, Michael, 2001.p.304) 

 

Field Trip method 
 
 

Mostteachersareconvincedofthevalueoffieldtrips,butmany arefacedwithlimitedfinancial 

supportdistrictswherethey teach.Wheneverpossible,however,studentsshouldhave 
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opportunitiestolearnabouttheworldaway fromschool.Fortheartprogram,fieldtriptoart 

galleriesormuseumsareespeciallybeneficial,childrenareabletoexperienceoriginalworkof art of high 

quality  and to obtain a needed frame of reference that will help them better understand what 

theslides and prints theyseein school actually.(Hurwitz, Michael, 2001.p.305) 

 

2.16.2 Conception oflearners 
 
 
 

Withknowledgeofthehistory ofart,studentsgainabetterunderstandingofthemeaning ofart 

whiledevelopingacriticalsenseforthequalityintheworkofart. They acquireaesthetic awareness and 

sensitivityto works of art as theybecome familiar with manyof themasterartists. 

 

Theearlychildhoodyearsareextremely importantinachild’sdevelopment.Preschoolchildren have 

beguntoexploreobjects,ideas,andexperiencesintheworldaroundthem.Children’s 

artworkisawaytoexpresstheirdailyawareness.Itisimportanttostimulatechildren’sminds 

andtoprovidebasicknowledgeandskillsthatwillenhancetheir learninginthe manyyears to come. 

Turning everyday  interaction into a memorable learning experience is an effective 

teachingmethod. Children haveanatural curiosityabout theworld. (Wendy,(2000), p.2-3) 

 

2.16.3 The roleof Teacher in Collaborative Activities 
 
 

Groupart canbe linkedtoanamoeba;althoughoutwardformsare ina contentstateofflux,the 

essenceremainsconstant.Onedifficultyincategorizinggroupactivitiesliesinthewaysin 

whichstyleborrowfromother.Collaborativeactivitiesare dependoncooperativelearning,and the 

cooperativelearningincludes: 

 

Individual accountability 
 

Group interaction 
 

Social skills 
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Individualaccountability 
 
 

Eachstudent’sperformanceisfrequently assessedandtheresultsaregiventothegroupand 

individual.Teachermay effectthiselementby giving individualtestsorcallingonindividuals within 

the groupto demonstrate askillor respondto questions. 

 

Groupinteraction 
 
 

Studentspromoteeachother’slearningbyhelping,sharingandencouragingeffortstolearn. 
 

Students explain discussand teachwhat theyknow to the classmates. 
 

 

Socialskills 
 
 

Collaborativeskillsincludeleadership,decisionmaking,trustbuildingandcommunicationand conflict 

management.<http://www.Excel.net/~ssmith/cooplrn.html> 
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Chapter3 
 

 

ResearchMethodology 
 
 
 

Research methodologyhas  main  importancein research process.  Selection  ofmethodology 

makestheprocesseasyandworkable.Thischapterdealswiththemethodofstudy thatcovers 

population,selection of sample, developmentof research tool, validation of research tool, 

administration ofresearch tooland data analysis. 

 
 

Design of theStudy 
 

Population of theStudy 
 

Sampleof theStudy 
 

Development of Research Tool 
 

Administration ofData 
 

AnalysisofData 
 
 

3.1   Design of the Study 
 
 

“EvaluationofTeaching ActivitiesforArtandDrawing atPre-Schoollevel”wasatypeof 

descriptiveresearchandthesurvey methodisusedtocollectdata;thequestionnairewasusedto collect 

information. Conclusion and recommendations weremadeon thebasisof analysis. 

 

3.2   Populationof the Study 
 

 

Thisstudy is“EvaluationofTeachingActivitiesforArtandDrawingatPre-Schoollevel”. 

Populationofthestudy wasthewholeBahawalpurcity.Populationmeansallthepeopleor documents, 

etc., who are proposed to be covered under thescheme ofstudy. 

 

3.3   Samplesof theStudy 
 

 
 

The twenty (20) private schools of surrounding area was the sample of this study. 50 
 

Questionnaires was distributedto obtain data. 
 

 

3.4   Instrument of the Study 
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A questionnaire was prepared to collect  data. The  purpose  of  questionnaire was to get 

informationfromteachersabouttheirteachingactivitiesandobservetheteachingactivities duringtheart 

class. 

 

Questionnaire wasdevelopedinthelightof relatedliterature.The firstdraftof researchtool 

discussedwiththesupervisor. Withhisconsolationsomeitemswere deleted, reframedand rephrased. 

 

3.5   Administrationof Research Tool 
 
 
The researcher visitedthe schoolsandmettheheadof theschools.Researcher introducedherself and 

told the purposeof her studyand distributed the questionnaires among the teachers. 

 

3.6   Analysisof theData 
 
 
 

Aftercollectingthedatathroughresearchtool,Percentagewasusedforanalysis.Akey was 

preparedandnumberswereassignedtotheabbreviationsusedin questionnaire(Yes=1,No=0) then  

data  was entered in data  sheet of SPSS  and formula  was applied to get frequency, percentage 

and.On thebasisof analysisresults was interrupted to draw thefindings. 
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ChapterNo.4 
 
 

 

DataAnalysisandInterpretation 
 

Table 4.1 
 

 

Brieflecturebeforestarting project 
 

 
 

Teacher givesa brief lecturebefore starting project. 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

5 
 

9.4 
 

10.0 
 

10.0 

45 84.9 90.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
Itwasfoundthat90%respondentsrespondedthattheygivebrieflecturebeforestartingproject 

 

while 10%respondents responded that theydon’tdo this. 
 

 

Table4.2 
 

 

TeachDrawing throughBoard 
 
 
 
 

Teacher teaches drawingthrough board. 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

25 
 

47.2 
 

50.0 
 

50.0 

25 47.2 50.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.2showsthat50%teacherstaughtdrawingthroughboardwhile50%didnotuse board 

duringteachingdrawing.
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Table 4.3 
 

Usea widevariety ofPaper 
 
 
 

Teacher useawideVarityofpaper 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

8 
 

15.1 
 

16.0 
 

16.0 

42 79.2 84.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.3showsthat84%teachersusedaVarityofpaperduringteachingwhile16% 
 

did notuseawideVarityof paper duringteaching. 
 

 

Table 4.4 
 

 

UseaudioandvisualPresentationtoteach 
 

 
 

Teacher useaudioandvideopresentation 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

10 
 

18.9 
 

20.0 
 

20.0 

40 75.5 80.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
TableNo.4.4showsthat80%teachersusedaudioandvisualpresentationwhile20%didnotuse audio and 

visual presentation.
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Table 4.5 
 

 

Creating a newColor 
 

 
 
 

Teacher demonstratehowtocreatenewcolor 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

5 
 

9.4 
 

10.0 
 

10.0 

45 84.9 90.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.5showsthat90%teachersdemonstratedhowtocreatenewcolorwhile10%didn’t 
 

demonstrate howto createnew color. 
 

 

Table4.6 
 

Brush color on thePainting 
 
 
 

Teacher demonstratehowtobrushonpainting 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         No 

Yes 

Total 

Missing     System 
 

Total 

 

5 
 

9.4 
 

10.0 
 

10.0 

45 84.9 90.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.6showsthat90%teacherdemonstratedhowtobrushonpaintingwhile10%didnot 

demonstrate howto brush on painting.
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Table4.7 
 

Blot on paper 
 
 
 

Teacher demonstratehowtoblot onpaper 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

6 
 

11.3 
 

12.0 
 

12.0 

44 83.0 88.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 
 

Table No. 4.7 shows 88%teachers demonstratehow to bloton paper while 12%do not 

demonstrate howto blot on paper. 

Table 4.8 
 

 

Dip brushinto anotherColor 
 

 
 
 

Teacher demonstratehowtodip brushintoanother color 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

8 
 

15.1 
 

16.0 
 

16.0 
 

42 
 

79.2 
 

84.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0 
 

 

 

TableNo.4.8showsthat84%teachersdemonstratedhowtodipbrushintoanothercolorwhile 
 

16%did notdemonstratehow to dip brush into another color.
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Table4.9 
 

Usedifferent Colors andColorPencils 
 
 
 

Teacher usedifferentcolorsand color pencilsduringteaching 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

4 
 

7.5 
 

8.0 
 

8.0 

46 86.8 92.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.9showsthat92%teachersuseddifferentcolorsandcolorpencilsduringteaching while 

8%did notusedifferent colorsand color pencils. 

 
 
 
 

Table 4.10 
 

 

Descriptionofa DifficultArt situation 
 

 
 

Teacher givesadescriptionofdifficult art situation 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

10 
 

18.9 
 

20.0 
 

20.0 
 

40 
 

75.5 
 

80.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0  

 

 

TableNo.4.10showsthat80%teachersgaveadescriptionofdifficultartsituationwhile20%didnot give the 

description ofdifficultartsituation.



52  

 
 

Table 4.11 
 

 

Clippingart on Bulletin andDiscussion 
 

 
 

Teacher placesclipping arton bulletin board andmakediscussion 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

11 
 

20.8 
 

22.0 
 

22.0 
 

39 
 

73.6 
 

78.0 
 

100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.11showsthat78%teachersplacedtheclippingartonbulletinboardandmake 
 

discussion while 22%teachers don’t do this activity.Themean of this statement is 1.78. 
 
 
 
 
 

Table4.12 
 

Imagine a sceneforPainting 
 
 
 

Teacher asks studentstoimagineasceneforpainting 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

10 
 

18.9 
 

20.0 
 

20.0 
 

40 
 

75.5 
 

80.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0 
 

 

 

Itisfoundthat80%respondentsrespondedthattheyaskedstudentstoimagineascenefor 
 

paintingwhile 20%respondents didn’t do this. Themean of this statementis 2.80.
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Table4.13 
 
 

ActualthingsbeforeDrawing 
 

 
 

Teacher showsthe actualthings before drawingsomething 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

24 
 

45.3 
 

48.0 
 

48.0 

26 49.1 52.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.13showsthat52%teachersshowedtheactualthingsbeforedrawingsomething 
 

while the answer was“No”. 
 
 
 
 
 

Table 4.14 
 

Analyzethe colorVocabulary 
 
 
 

Teacher attempttoanalyzethe color vocabularyof students 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

6 
 

11.3 
 

12.0 
 

12.0 

44 83.0 88.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.14showsthat88%teachersattemptedtoanalyzethecolorvocabularyofstudentswhile12% 
 

did notdothis.



54  

Table 4.15 
 

 

Mixing a GroupofColors 
 

 
 

Teacher mixa groupof colorsfor painting 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

32 
 

60.4 
 

64.0 
 

64.0 
 

18 
 

34.0 
 

36.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0 
 

 

 

TableNo.4.15showsthat34%teachersmixedagroupofcolorsforpaintingwhile66%teachers did 

notmixagroupofcolors for painting. 

 

Table4.16 
 

 

A varietyofworkforchildren 
 

 
 

Teacher providesavarietyofworkforchildreninclass 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         No 

Yes 

Total 

Missing     System 
 

Total 

 

26 
 

49.1 
 

52.0 
 

52.0 
 

24 
 

45.3 
 

48.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0 
 

 

 

TableNo.4.15showsthat50%teachersprovidedaVarityofworkforchildreninclasswhile 
 

50%didn’t use this technique.
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Table 4.17 
 

Concept ofcolors 
 

 
Teacher displaymaterial about conceptofcolors, style and instruction. 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

9 
 

17.0 
 

18.0 
 

18.0 

41 77.4 82.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.17showsthat82%teachersdisplayedmaterialaboutconceptofcolors,styleand 
 

instruction while 18%teachers didn’t do this activity. 
 

 

Table 4.18 
 

Topic ofthe day 
 
 
 

Teacher discussabouttopicof theday 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

13 
 

24.5 
 

26.0 
 

26.0 

37 69.8 74.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.18showsthat74%teachersdiscussedaboutthetopicofthedaywhile26%didn’t 
 

discuss about topic oftheday
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Table 4.19 
 

Makeomodel ofpictures 
 
 
 

 
Teacher asks studenttomakeamodelofpicture 

 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

13 
 

24.5 
 

26.0 
 

26.0 
 

37 
 

69.8 
 

74.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0  

 
 
 
 

TableNo.4.19showsthat74%teachersaskstudentstomakeamodelofpicturewhile26% 
 

teachers do not ask themto do so. Themean of this statement is 1.74. 
 
 
 
 
 

Table 4.20 
 

Subjectmatteroftheir painting 
 
 
 

Teacher asks studentsabout the subjectmatter of theirpainting 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

21 
 

39.6 
 

42.0 
 

42.0 

29 54.7 58.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

Table4.20showsthat58%teachersaskedstudentstotalkaboutthesubjectmatter0ftheir paintingwhile 

42%didn’t ask to do so.
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Table4.21 
 

Noticesomethingaroundthem 
 
 
 

Teacher asks studenttonotice something aroundthem 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

16 
 

30.2 
 

32.0 
 

32.0 

34 64.2 68.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.21showsthat68%teachersaskedstudentstonoticesomethingaroundthemwhile 
 

32%didn’t ask them to do this. 
 
 
 
 
 

Table 4.22 
 

Involve the students inactivities 
 
 
 

Teacherinvolvesthe students indifferent activities 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

17 
 

32.1 
 

34.0 
 

34.0 

33 62.3 66.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.22showsthat66%teachersinvolvedthestudentsintheactivitieswhile34%didn’t 
 

involvethem in activities.
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Table 4.23 
 

Individualworkto thestudents 
 
 
 

Teacher gives individualworktothestudents 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

20 
 

37.7 
 

40.0 
 

40.0 

30 56.6 60.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.23showsthat60%teachersgaveindividualworktostudentswhile40%didnotdothis activity. 

 
 
 

 
Table4.24 

 

Difficulty indoing individualwork 
 
 
 

Studentsfeeldifficultyindoingindividualwork 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

13 
 

24.5 
 

26.0 
 

26.0 
 

37 
 

69.8 
 

74.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0  

 
 
 
 
TableNo.4.24showsthat74%studentsfeltdifficultyindoingindividualworkwhile26% 

 

students didn’t feel difficultyin doingindividualwork.
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Table4.25 
 

Students to do workingroups 
 
 
 

Teacher asks studentstodoworkingroups 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

11 
 

20.8 
 

22.0 
 

22.0 

39 73.6 78.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 

 

TableNo.4.26showsthat78%teachersaskedstudentstodoworkingroupswhile22%teachers 
 

didn’t ask students to do work in groups. 
 
 
 
 
 

Table4.26 
 

Amount ofindividualwork 
 
 
 

Teacher triesto varythe amountofindividualworkingroup activities 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

11 
 

20.8 
 

22.0 
 

22.0 
 

39 
 

73.6 
 

78.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0  

 
 
 
 
TableNo.4.26showsthat78%teacherstriedtovarytheamountofindividualworkingroup 

 

activities while22%teachers didn’t do this.
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Table4.27 
 

Invent learning games 
 
 
 

Teacher ofteninventlearninggames basedonquiz show 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         No 

Yes 

Total 

Missing     System 
 

Total 

 

15 
 

28.3 
 

30.0 
 

30.0 

35 66.0 70.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.27showsthat70%teachersofteninventedlearninggamesbasedonquizshowwhile 
 

30%teachers did not do this. 
 

 

Table4.28 
 

Opportunity to eachstudent to report 
 
 
 

Teacher gives opportunityto eachclass studenttoreport in class 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

15 
 

28.3 
 

30.0 
 

30.0 
 

35 
 

66.0 
 

70.0 
 

100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 
TableNo.4.28showsthat70%teachersgaveopportunitytoeachstudenttoreportinclasswhile 

 

30%teachers did not do this.
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Table 4.29 
 

Auto-biography ofartists 
 
 
 

Teacher asks studentstotell autobiographyof artist if he/shelike 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

11 
 

20.8 
 

22.0 
 

22.0 
 

39 
 

73.6 
 

78.0 
 

100.0 
 

50 
 

3 
 

53 

 

94.3 
 

5.7 
 

100.0 

 

100.0  

 
 
 
 

TableNo.4.29showsthat78%teachersaskedstudentstotelltheauto-biographyofartistasif 
 

he/she likewhile 22%teachers didn’t do this. 
 

 

Table 4.30 
 

Explanatory materials 
 
 
 

Teacher always includeexplanatorymaterialsacomponentofexhibition 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

19 
 

35.8 
 

38.0 
 

38.0 

31 58.5 62.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 

TableNo.4.30showsthat62%teachersalwaysincludedexplanatorymaterialsacomponentofexhibition 

while38%didnotdo this.
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Table 4.31 

 

Volunteerfromthe class 
 

 
 

Teacher asksfor volunteer fromtheeachmonthoftodress upashis/her 

favorite artist 

 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

12 
 

22.6 
 

24.0 
 

24.0 

38 71.7 76.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 
TableNo.4.31showsthat76%teachersaskedvolunteerfromtheeachmonthoftodressupas his/her 

favoriteartistwhile24%didn’t do this activity. 

 

Table 4.32 
 

A costumefromhistory 
 
 
 

Teacher asks studentsto select acostumefromhistory 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

10 
 

18.9 
 

20.0 
 

20.0 

40 75.5 80.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 
TableNo.4.32showsthat80%teachersaskedstudentstoselectacostumefromhistorywhile 

 

20%teachers didn’t ask students to do this.
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Table 4.33 

 

Howto clean brush 
 
 
 

Teacher demonstratehowtocleanbrush 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

8 
 

15.1 
 

16.0 
 

16.0 

42 79.2 84.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 
Table No.4.33shows that 84% teachers demonstrated howto clean brushwhile 16%teachers did 

not demonstrate howto clean brush. 

 

Table 4.34 
 

Homeworkofdrawing 
 
 
 

Teacher assignshomeworkofdrawingtostudents 
 

  
 

Frequency 

 
 

Percent 

 
 

ValidPercent 

 

Cumulative 
 

Percent 
 

Valid         no yes 

Total 

Missing     System 
 

Total 

 

16 
 

30.2 
 

32.0 
 

32.0 

34 64.2 68.0 100.0 

50 
 

3 
 

53 

94.3 
 

5.7 
 

100.0 

100.0  

 
 
 
 
TableNo.4.34showsthat68%teachersassignedhomeworkofdrawingtostudentswhile32% 

 

did notassign homeworkof drawingto students.
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CHAPTER5 
 
 

 
SUMMARY,FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

 
 

5.1     Summary 
 
 
This studywas designedto “Evaluation of TeachingActivities for Art andDrawingat Pre-school 

 

level”. 
 
 

Themainobjectivesofthestudy were:1.Toanalyzethecurrentsituationofartanddrawingat pre-

schoollevel.2.Toidentify theproblemsfaced by teachersinartanddrawingatPre-school 

level.3.Toidentify thefactorsaffectingtheartanddrawingatPre-schoollevel.4.Toprovide suggestions 

fortheimprovement ofteaching activities of art and drawingatPre-school level 

 
By keepinginmindalltheresearchobjectivesandthebasicraisedquestions,thedatawere 

gatheredaccording toresearch  procedureandwereincludedinthepreviouschapter.For 

explainingtheresults anddata,sideby sideinterpretationandanalysisofthesedata werealso made 

inthepreviouschapter withthehelpof tables.Inthischapter alltheresults,findings, conclusion and 

recommendations areincluded. 

 
5.2   Findings 

 

 

1.   It is found that 90% respondents responded that they give brief lecture before starting 

project while10%respondentsresponded that theydon’t do this. 

2.   Itisfoundthat50%teacherstaughtdrawingthroughboardwhile50%didnotuse board       

duringteachingdrawing. 

 

3.   84%   teachers   used   a   Varity   of   paper   during   teaching   while   16% 
 

did notuseawideVarityof paper duringteaching. 
 

 

4.   80%teachersusedaudioandvisualpresentationwhile20%didnotuseaudiovisual 

presentation. 

 

5.   90%teachersdemonstratedhowtocreatenewcolorwhile10%didn’tdemonstrate 
 

how to createnewcolor.
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6.   90%teacherdemonstratedhowtobrushonpaintingwhile10%didnotdemonstrate how to 

brush on painting. 

 

7.   88%teachersdemonstratedhowtoblotonpaperwhile12%didnotdemonstratehow to blot 

on paper. 

 

8.   84%teachersdemonstratedhowtodipbrushintoanothercolorwhile16%didn’t 
 

demonstrate howto dip brush into another color. 
 

 

9.   92%teachersuseddifferentcolorsandcolorpencilsduringteachingwhile8%did not 

usedifferent colors and color pencils. 

 

10. 80%teachersgaveadescriptionofdifficultartsituationwhile20%didnotgivethe 

description of difficult art situation. 

 

11. 78%teachersplacedtheclippingartonbulletinboardandmakediscussionwhile 
 

22%teachers didn’t do this activity. 
 

 

12. 80%respondentsrespondedthattheyaskstudentstoimagineasceneforPainting 
 

while 20%respondents don’t do this. 
 

 

13. 52% teachers showed the actual things before drawing something while 48% 
 

teacher’s answer was “No”. 
 

 

14. 88%teachersattemptedtoanalyzethecolorvocabularyofstudentswhile12%did not do 

this. 

 

15. 34%teachersmixedagroupofcolorsforpaintingwhile66%teachersdidnotmixa groupof 

colors for painting. 

 

16. 50%teachersprovidedaVarityofworkforchildreninclasswhile50%didnotuse this 

technique. 

 

17. 82%teachersdisplayedmaterialaboutconceptofcolors,styleandinstructionwhile 
 

18%teachers did not do this activity. 
 

 

18. 74%teachersdiscussedaboutthetopicofthedaywhile26%didn’tdiscussabout78 
 

topicof theday.



66  

19. 78%teachersaskedstudentstomakeamodelofpicturewhile22%teachersdidnot ask them 

to do so. 

 

20. 54%teachersaskedstudentstotalkaboutthesubjectmatter0ftheirpaintingwhile 
 

46%didn’t ask to do so. 
 

 

21. 68%teachersaskedstudentstonoticesomethingaroundthemwhile32%didn’task 
 

them to do this. 
 

 

22. 66%teachersinvolvedthestudentsintheactivitieswhile34%didnotinvolvethem in 

activities. 

 

23. 60%teachersgaveindividual work to students while40%did notdo this activity. 
 

 

24. 74%studentsfeltdifficultyindoingindividualworkwhile26%studentsdidn’tfeel 
 

difficultyin doingindividual work. 
 

 

25. 78%teachersaskedstudentstodoworkingroupswhile22%teachersdidn’task 
 

students to do work in groups 
 

 

26. 78%teacherstriedtovarytheamountofindividualworkingroupactivitieswhile 
 

22%teacher didn’t do this. 
 
 

27. 68%teachersofteninventedlearninggamesbasedonquizshowwhile32%teachers did 

notdo this. 

 

28. 70%teachersgaveopportunitytoeach student to report in class while30%teachers did 

notdo this. 

29. 78%teachersaskedstudentstotelltheauto-biography ofartistasifhe/shelikewhile 
 

22%teachers didn’t do this. 
 

 

30. 62%teachersalwaysincludedexplanatorymaterialsacomponentofexhibitionwhile 
 

38%did notdo this.



67  

31. 76%teachersaskedvolunteerfromtheeachmonthoftodressupashis/herfavorite 
 

artistwhile 24%didn’t do this activity. 
 

 

32. 78%teachersaskedstudentstoselectacostumefromhistorywhile20%teachers 
 

didn’t ask students to do this. 
 

 

33. 84% teachers demonstrated how to clean brush while 16% teachers do not 

demonstrate howto clean brush. 

 

34. 68%teachersassignedhomeworkofdrawingtostudentswhile32%didnotassign homework 

of drawingtostudents. 

 

5.3     Conclusion 
 
 

1.   It is concluded that majorityof teachers givebrieflecturebeforestartingtheproject. 
 

2.   It is concluded that majorityof teachers don’t teach drawingthrough board. 
 

3.   It is concluded that majorityof teachers useawidevarietyof paper duringteaching. 
 

4.   Itisconcludedthatmajorityofteachersuseaudioandvisualpresentationtoteach drawing. 

5.   It is concluded that majorityof teachers demonstrate howto create anew color. 
 

6.   It is concluded that majority of teachers demonstrate how to brush color on the painting. 

7.   It is concluded that majorityof teachers demonstrate howto blot onapaper. 
 

8.   Itisconcludedthatmajorityofteachersthepateachersdemonstratehowtodipbrush into 

another color. 

9.   Itisconcludedthatmajorityofteachersusedifferentcolorsandcolorpencilsduring teaching. 

10. Itisconcludedthatmajorityofteachersgivestudentsadescriptionofdifficultart situation. 

11. Itisconcludedthatmajorityofteachersplacestheclippingartonbulletinboardand 

makediscussion. 

12. It is concluded that majorityof teachers ask students to imagine sceneforpainting. 
 

13. Itisconcludedthatmajorityofteachersshowtheactualthingstostudentsbefore 

drawingsomething.
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14. Itisconcludedthatmajorityofteachersattempttoanalyzethecolorvocabularyof students. 

15. It is concluded that majorityof teachers don’t mix agroup of colors for painting. 
 

16. It is concluded that majorityof teachers provide avarietyof work forchildren in class. 
 

17. Itisconcludedthatmajority ofteachersdisplaymaterialaboutconceptofcolors,styles and 

instruction that children havereceived. 

18. It is concluded that majorityof teachers discuss about topic ofthe dayin class. 
 

19. It is concluded that majorityof teachers ask students to makeamodel ofpicture. 
 

20. Itisconcludedthatmajorityofteachersaskstudentstotalkaboutthesubjectmatterof 

theirpainting. 

21. It is concluded that majorityof teachers ask students to noticesomethingaround them. 
 

22. It is concluded that majorityof teachers involve thestudents in activities. 
 

23. It is concluded that majorityof teachers giveindividual work to thestudents. 
 

24. It is concluded that majorityof students feel difficultyin doingindividualwork. 
 

25. It is concluded that majorityof teachers ask students to do work in groups. 
 

26. Itisconcludedthatmajorityofteacherstrytovarytheamountofindividualworkin 

groupactivities. 

27. Itisconcludedthatmajorityofteachersofteninventlearninggamesbasedonquiz show. 

28. Itisconcludedthatmajorityofteachersgiveopportunitytoeachstudenttoreportin class 

29. Itisconcludedthatteacheraskstudentstotelltheauto-biographyofartistasifheor shelike. 

30. Itisconcludedthatmajorityofteachersalwaysincludeexplanatorymeterialsasa component 

of exhibition. 

31. Itisconcludedthatmajorityofteachersaskforavolunteerfromtheclasseachmonth to dress up 

as his/her favorite artist. 

32. It is concluded that majorityof teachers ask students to select a costumefrom history. 
 

33. It is concluded that majorityof teachersdemonstrate howto clean brush 
 

34. It is concluded that majorityof teachers assign homework of drawingtostudents.
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5.4     SuggestionsandRecommendations 
 
 

Inthelightofthefindingsofthestudy,followingsuggestionsandrecommendationswere 

drawn from the study. 

 
1. Multigradeteachingcanbehelpfulatprimarylevelespeciallyinartanddrawing 

classes.It should be adopted at primarylevel. 

2. Friendly relationship among teachers and students is very much required at 

primarylevel. 

3. Teachersshouldattachthemselveswithmultimediatoinnovateandtodevelop 

theirteachingmethodologies. 

4. Teachershouldimprovetheiracademicandprofessionalqualificationconsistently 

so that theycanteach art subjects effectively. 

5. ShortageofteachersintheschoolshasalonghistoryinPakistan.Thereshouldbe 

oneteacherfor20studentsofarttoenhancelearning ofartanddrawingatpre- school 

level. 

6. Needlessuseofhelpingorguidebookmakesstudentsidleandpassiveitshouldbe 

strictlybanned. 

7. Teacher’sparentsmeetingafter2or3monthsshouldbeconductedtoenhance 

learningachievement ofthestudentsin art activities. 

8. RegularandcorrectuseofA.Vaidsduringteachingsolvesalotofunderstanding 

problemsofstudents.Itshouldbestrictly adopted by theteachersatpre-school level 

in art classes. 

9. Theteachingofartisverynecessaryforthestudentsofmodernage.Itshouldnot 

beignored byallthe teachers at primarylevel. 

10. Forfurtherresearchitissuggestedthatthisstudywasconductedto“evaluatethe 

teachingactivitiesforartanddrawingatpre-schoollevel”.Newresearchercan 

takehelpfromthisstudyandconductresearchonelementaryorsecondarylevel on 

this topic. 

11. Toknowaboutnewstrategiesandmethodologyofteaching.Teachershouldtake part 

in everyrefresher course conducted byGovernment. 

12. Dailycheckingofhomeworkisthebeautyoflearningteaching.  Itshouldbe 

strictlyadopted byallthe teachers. 
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13.    Peer teachingisaperfectinstrument for art classes at pr-school. 
 

14. Teachertrainingaftereveryoneyearshouldundergoandespeciallyrelatedtothe art and 

drawing.
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Questionnaire 
 
 
 
 

“Evaluationof TeachingActivitiesforArtandDrawingatPreschoollevel” 
 

I am student of department of education, TheIslamiaUniversityofBahawalpur and workingon 

aresearch projectentitled above,yourcooperation willenable meto collect necessary information. 

 

Teacher’s Name 
 

 

School Name 
 

 

Sr.no Statements of Questions Yes No 

1. Teachergives abrief lecturebeforestartingthe project.   

2 Teacher teaches drawing through board.   

3 Teacher useawidevarietyof paper duringteaching.   

4 Teacher useaudio and visual presentation to teach drawing.   

5 Teacher demonstrates how to createanewcolor.   

6 Teacher demonstrates how to brushcolor on the painting.   

7 Teacher demonstrates how to bloton apaper.   

8 Teacher demonstrates how to dip brush into anothercolor   

9 Teacher usedifferentcolors and color pencils during 
 

teaching.. 

  

10 Teachergives students adescription of adifficultart 
 

situation. 

  

11 Teacher places the clippingart on bulletin board and make 
 

discussion. 

  



 

 

12 Teacher asks students toimagineasceneforpainting.   

13 Teacher shows theactualthings to students beforedrawing 
 

something. 

  

14 Teacher attemptto analyzethecolor vocabularyof students   

15 Teacher mixagroupof colors forapainting.   

16 Teacher providesavarietyofwork forchildren inclass.   

17 Teacher displays material about concept ofcolors,styles and 
 

instructions that children havereceived 

  

18 Teacher discuss about topic ofthe dayin class.    

19 Teacher asks students tomakeamodel ofpicture.   

20 Teacher asks students totalk aboutthe subject matter oftheir 
 

painting. 

  

21 Teacher asks students tonoticesomethingaroundthem.   

22 Teacher involves thestudents in activities.   

23 Teachergives individualwork to thestudents.   

24 Students feel difficultyin doingindividualwork.   

25    

26 Teacher asks students todo work in groups.   

27 Teacher tryto verythe amountof individual work in group 
 

activities. 

  

28 Teacher often invent learning games based on quizshow.   

29 Teachergives opportunityto each student toreport in class.   

 
 
 



 

 

30 Teacher asks students totell the auto-biographyofartistas if 
 

heor shelike. 

  

31 Teacher always includeexplanatorymaterials a component 
 

ofexhibition. 

  

32 Teacher asks for avolunteer from the class each month to 
 

dress up as his/herfavorite artist. 

  

33 Teacher asks students toselect a costumefrom history.   

34 Teacher demonstrates how to clean brush.   

35 Teacher assigns homework of drawingto students   

 
 
 

Inyour opinion what aredifferent teachingactivities usedbyteacher in class at Pre-school level. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 


